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Introduction:

The National Commission on Writing in America’s Schools and Colleges asserted in 2003 that “writing today is not a frill for the few, but an essential skill for the many.”
 The Commission, convened by the College Board, cites both research on learning and relevance to worker production in the modern economy as evidence that writing instruction is central to America’s future success.  Not only is “writing how students connect the dots in their knowledge,” but the Commission states that more than 90% of professionals who are in the middle of their careers cited the “need to write effectively” as a skill of “great importance” in their day-to-day work.  As the workplace changes at an almost incalculable rate, the highly competitive, global marketplace that our students will find themselves in “places a greater premium on the ability of the average American to communicate clearly” than ever before.  If the vision of teaching social studies includes engaging “students in a comprehensive process of confronting multiple dilemmas, and encourages students to speculate, think critically, and make personal and civic decisions based on information from multiple perspectives,”
 the instruction of writing that requires students to understand, evaluate, and apply information in written form to persuade others is essential. The educational reward of a clearly articulated writing program can help students develop the most valuable asset they will need in an increasingly complex world—“a mind equipped to think”1. 
Developing the ability to write essays in which students are required to think critically about source information and to develop an argument based on evidence is central to the professional standards of social studies education.  This assertion is supported by the standards of both the National Council for the Social Studies and the state of Connecticut. According to the National Council for the Social Studies, “the primary purpose of social studies is to help young people develop the ability to make informed and reasoned decisions for the public good as citizens of a culturally diverse, democratic society in an interdependent world.”
   In its publication of essential skills for organizing and using information, the NCSS identifies the following thinking skills, among many others, as those that should receive “major” or “intense” strength of instructional efforts. All of these skills are inherent in the instruction of writing that is based on information drawn from course content.
· Classifying information: identifying relevant factual material and the relationship between items of factual information
· Interpreting information: drawing inferences from factual material, predicting outcomes based on information, recognizing when more than one interpretation of factual material is valid

· Analyzing information: organizing ideas related to a topic according to a set of criteria, detecting bias in data, comparing differing accounts of events
· Summarizing information: combining critical concepts into a statement of conclusions based on information, forming opinion based on critical examination of relevant information

· Synthesizing information: communicating orally and in writing and preparing papers that require solutions to a problem
The Connecticut Social Studies Curriculum Frameworks specify that from grades six through high school, students must create written work that incorporates relevant information from various sources, is persuasive in nature, and takes into account multiple viewpoints in order to demonstrate their understanding of social studies issues.
  These elements also form the foundation of the reading and writing sections of the Connecticut Mastery Tests and the Connecticut Academic Performance Test.
How to use this framework:

The framework for writing in the social studies curriculum expressed below is intended to provide simply stated outcomes for writing in grades six through ten in the Westport Public Schools. These outcomes should form the basis of comprehensive rubrics, exemplar student works, and consistent language for teachers in calibrating their assessment strategies.  The indicators in the framework should guide teachers while developing the assessment goals of entire courses, units of study, and should be included in developing grade-level common assessments.  The indicators specify the goals for each grade level, but teachers of any grade can design their instruction knowing what students coming into their classes should already be able to do, as well as where they want to guide students for the following year.
	
	Grade 6
	Grade 7
	Grade 8
	Grade 9
	Grade 10

	
	Students will:

	Position


	· Give a clear answer to a question or prompt
· Clearly state an opinion in response to a question or prompt
	· Clearly state a reasoned position in response to a prompt
	· Construct a persuasive thesis statement

· Clearly state a reasoned position in response to a prompt
	· Construct an argumentative thesis statement 

· Identify possible bias and opinion in source information


	· Independently construct an argumentative thesis statement 
· Address possible bias and opinion in source information

· Develop an arguable prompt based on a topic



	Audience
	· Use appropriate language when assigned an audience for a piece of writing
	· Use appropriate language when assigned an audience for a piece of writing

· Use appropriate language for writing a persuasive letter to a specifically identified audience
	· Consistently use language appropriate for writing a persuasive letter or essay/editorial
· Construct essays that address a specifically identified audience

· Demonstrate consistent awareness of audience
	· Effectively use language appropriate for writing a persuasive letter or essay/editorial without assistance
· Construct essays that address a specifically identified audience

· Demonstrate heightened awareness of audience
	· Effectively use language and construct essays that address a specifically identified audience without assistance
· Generate ideas for possible audiences on a topic

· Understand and be able to demonstrate whether a written essay should be persuasive or informative

	Evidence


	· Summarize pieces of evidence concisely

· Describe how given pieces of evidence are similar/different
· Explain why given pieces of evidence are important
· Elaborate using details and examples
	· Use details and examples that support an opinion
· Use details that would appeal to an assigned audience

· Elaborate using details and examples 

· Use both visual and textual sources in support of a thesis/organizing idea


	· Demonstrate the ability to choose pieces of evidence that will be persuasive to a specific audience
· Elaborate using details and examples

· Use both visual and textual sources in support of a thesis/organizing idea 
· Use more than one example to support  discrete points within an essay
	· Appropriately use conflicting and supporting evidence in a thesis-driven essay

· Use multiple types of sources in support of a thesis

· Use multiple pieces of evidence, including quotes, statistics, image interpretations, to support a thesis statement
· Elaborate upon evidence and relate to the thesis 

	· Identify bias and opinion in source information

· Identify and appropriately use conflicting and supporting evidence in a thesis-driven essay

· Be able to integrate and contextualize multiple pieces of evidence, including quotes, statistics, and image interpretations to support a thesis statement

· Elaborate upon evidence and explicitly relate to the thesis 


	Organization
	· Identify and write an organizing idea
· Write paragraphs with evidence that supports a topic sentence
· Write clear topic sentences


	· Identify and write an organizing idea/thesis statement 
· Write multiple supporting paragraphs with specific details and examples

· Write clear topic sentences

· Use transitional language 

· Write a conclusion
	· Structure a written essay that includes an introduction with a clear thesis statement

· Independently form clear topic sentences

· Write supporting paragraphs with specific evidence

· Use transitional language between paragraphs 
· Write a conclusion
	· Structure a written essay that includes an introduction with a clear thesis statement

· Independently form clear topic sentences 
· Write paragraphs with specific supporting and conflicting evidence 
· Use fluent transitions between points 
· Write a conclusion
	· Independently structure a written essay that includes an introduction with a clear thesis statement

· Independently form clear topic sentences that elaborate on the thesis statement

· Independently write paragraphs with specific supporting and conflicting evidence 

· Use sophisticated transitions between points 

· Independently write a conclusion
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